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Abstract: Intrinsic motivation has been widely recognised as a central driver of student 
engagement and long-term academic success. This paper explores how intrinsic motivation 
can be fostered in the classroom to create meaningful learning experiences and to promote 
lifelong learning habits. Drawing on self-determination theory and contemporary research in 
educational psychology, the study highlights the importance of autonomy, competence, and 
relatedness in sustaining students’ natural curiosity and desire to learn. The discussion 
synthesises evidence from both theoretical and empirical perspectives, emphasising that 
classrooms which prioritise student choice, constructive feedback, and supportive teacher-
student relationships are more likely to cultivate intrinsic motivation. Methodologically, the 
paper integrates findings from recent case studies, survey data, and classroom interventions 
that demonstrate effective strategies for enhancing engagement. Key results show that when 
intrinsic motivation is nurtured, students not only demonstrate improved academic 
performance but also develop resilience, creativity, and a sustained commitment to personal 
growth. The conclusions underline the urgent need for educators to move beyond extrinsic 
rewards and compliance-based approaches, advocating instead for learning environments 
that inspire self-driven inquiry and active participation. These findings have significant 
implications for pedagogical practice, teacher training, and curriculum design, ultimately 
reinforcing the role of intrinsic motivation as a cornerstone of effective education. 
Keywords: intrinsic motivation, engagement, lifelong learning, self-determination theory, 
classroom pedagogy 

1. INTRODUCTION 

Intrinsic motivation has long been considered a driving force in effective learning. 
Unlike extrinsic motivation, which relies on external rewards or pressures, intrinsic 
motivation is rooted in students’ internal desire to explore, understand, and master 
new knowledge (Deci & Ryan, 1985). In the modern educational landscape, where 
student engagement often declines due to standardized testing, overloaded 
curricula, and technology-driven distractions, fostering intrinsic motivation has 
become a critical priority (Schunk et al., 2014). 

Existing research has demonstrated that intrinsic motivation leads to deeper 
learning, stronger retention, and improved problem-solving skills (Ryan & Deci, 2000). 
However, many classrooms still prioritize short-term performance outcomes over 
cultivating students’ lifelong interest in learning. This research seeks to address that 
gap by exploring strategies educators can use to create motivating classroom 
environments that nurture curiosity, autonomy, and long-term engagement (Ormrod, 
2020). 

The objective of this paper is threefold: (1) to examine the theoretical foundations 
of intrinsic motivation, particularly within the framework of self-determination theory; 
(2) to identify practical teaching methods that enhance student engagement; and (3) 
to highlight the long-term benefits of intrinsic motivation for lifelong learning (Pintrich 
& Schunk, 2002). 
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The structure of this paper is as follows. Section 2 reviews relevant literature and 
theoretical perspectives on intrinsic motivation. Section 3 presents classroom 
strategies that can foster intrinsic motivation in diverse educational contexts. Section 
4 discusses the implications of these strategies for lifelong learning. Finally, Section 
5 offers conclusions and recommendations for future research. 
 

2. LITERATURE REVIEW 

Research on intrinsic motivation has developed significantly over the past few 
decades, largely influenced by the principles of self-determination theory (SDT). Deci 
and Ryan (1985) introduced the concept that human motivation is deeply tied to the 
fulfillment of three basic psychological needs: autonomy, competence, and 
relatedness. This framework has since become foundational in understanding 
students’ engagement and persistence in learning. Ryan and Deci (2000) further 
demonstrated that when these needs are satisfied, individuals are more likely to 
experience sustained intrinsic motivation, leading to enhanced academic 
performance and well-being. 

Subsequent studies have elaborated on how SDT applies to educational settings. 
For example, Niemiec and Ryan (2009) highlighted the importance of autonomy-
supportive teaching practices in promoting students’ self-regulation and intrinsic 
engagement. Similarly, Reeve (2012) emphasized that classroom environments 
designed around SDT principles significantly enhance student engagement and 
foster lifelong learning. 

Empirical evidence also suggests that intrinsically motivated learners 
consistently outperform extrinsically motivated peers. Schunk, Pintrich, and Meece 
(2014) noted that intrinsic motivation is positively correlated with higher-order 
thinking skills, persistence, and deep learning strategies. Wentzel and Brophy (2014) 
reinforced this claim by arguing that intrinsically motivated students demonstrate 
stronger resilience and adaptability when faced with academic challenges. 

Nevertheless, motivation remains a complex phenomenon, with many students 
struggling to maintain interest in learning. Hidi and Harackiewicz (2000) pointed out 
that addressing academic unmotivation is a critical challenge for the 21st century, 
requiring innovative teaching practices. This suggests a gap between theoretical 
insights and classroom applications that needs further exploration. 

Taken together, the literature indicates that intrinsic motivation, guided by self-
determination theory, is essential for effective learning. However, there is a continued 
need to bridge the gap between theory and practical strategies. This study contributes 
by integrating established motivational theories with applied pedagogical practices, 
offering practical solutions to foster intrinsic motivation in diverse educational 
contexts. 

3. METHODOLOGY 

This chapter describes the methodological framework of the study. It explains 
the design, participants, sampling procedures, instruments, data collection, data 
analysis, and ethical considerations. A clear methodology ensures transparency and 
replicability, which are central principles of academic research. 
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3.1 Research Design 

The present study employed a mixed-methods research design, which integrates 
quantitative and qualitative approaches. This design was chosen because student 
motivation, as explained by Self-Determination Theory (SDT), involves both 
measurable constructs and personal experiences. 

a. Quantitative component: A structured survey measured intrinsic 
motivation, extrinsic motivation, and amotivation. The purpose was to 
capture broad trends and numerical differences among students. 

b. Qualitative component: Semi-structured interviews and classroom 
observations explored the deeper meaning of motivation in everyday learning 
environments. 

Mixed-methods approaches provide stronger validity than using only one 
method, as findings can be compared and cross-validated (Ryan & Deci, 2000; Reeve, 
2012). 
 
3.2 Participants and Sampling 

The study population consisted of undergraduate students enrolled in 
education-related programs at a regional university. 

a. Survey participants: A total of 150 students were invited, and 132 
completed the survey (response rate: 88%). Among them, 78 were female 
(59%) and 54 were male (41%). Students represented all four academic years 
(1st–4th year). 

b. Interview participants: From the survey pool, 20 students were purposively 
selected for interviews. This sample included both genders, different study 
years, and diverse academic achievement levels. 

c. Observation sites: Five classrooms were observed, each representing a 
different teaching style. 

The purposive sampling ensured diversity and provided a rich data set that 
reflected multiple perspectives (Wentzel & Brophy, 2014). 
 
3.3 Research Instruments 

Three main instruments were used: a survey questionnaire, an interview guide, 
and an observation checklist. 

Survey Questionnaire 
The survey was adapted from Self-Determination Theory instruments (Deci & 

Ryan, 1985; Niemiec & Ryan, 2009). It contained 24 items, divided into three 
subscales: 

a. Intrinsic motivation (8 items) 
b. Extrinsic motivation (8 items) 
c. Amotivation (8 items) 

Sample items included: 
a. Intrinsic: “I study because I enjoy learning new things.” 
b. Extrinsic: “I study because I want good grades or approval.” 
c. Amotivation: “Sometimes I do not see the point in studying.” 

Responses were rated on a 7-point Likert scale (1 = not true at all, 7 = very true). 
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Interview Guide 

The semi-structured interviews contained 10 guiding questions. They were 
organized around the three psychological needs of SDT: 

a. Autonomy: “Do you feel you have enough choice in your studies?” 
b. Competence: “What makes you feel capable of success in learning?” 
c. Relatedness: “How do teachers and peers influence your motivation?” 

 
Observation Checklist 

The checklist was developed from Reeve’s (2012) autonomy-supportive 
teaching principles. It included indicators such as: 

a. Teacher encouragement vs. criticism 
b. Opportunities for choice and decision-making 
c. Classroom climate (supportive vs. controlling) 
d. Student engagement behaviors (asking questions, volunteering answers) 

 
3.4 Data Collection Procedures 

Data collection was conducted in three sequential stages: 

1. Survey distribution 

a. Delivered online and in classrooms. 
b. Took approximately 15 minutes to complete. 
c. Participation was voluntary and anonymous. 

2. Interviews 

a. Conducted with 20 students. 
b. Each lasted 30–40 minutes. 
c. Audio-recorded with prior consent. 
d. Conducted in a quiet environment for confidentiality. 

3. Classroom Observations 

a. Five lessons observed. 
b. Each lasted 90 minutes. 
c. Notes focused on teaching methods, student responses, and 

motivational cues. 
This three-stage process allowed both numerical measurement and deeper 

understanding of motivational dynamics. 

3.5 Data Analysis 

Data were analyzed in both quantitative and qualitative forms. 

Quantitative Analysis 

a. Descriptive statistics (means, standard deviations, percentages) summarized 
motivation levels. 

b. Inferential statistics (t-tests, ANOVA) compared motivation by gender and 
year of study. 

c. Example: Intrinsic motivation was higher among first-year students, while 
extrinsic motivation increased in senior years. 
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Qualitative Analysis 

a. Interview transcripts were transcribed verbatim. 
b. Coding followed SDT categories (autonomy, competence, relatedness). 
c. Themes were developed, such as “teacher feedback builds confidence” or 

“strict control reduces motivation.” 
Observation Data 

a. Recorded behaviors were categorized into supportive vs. controlling teaching 
practices. 

b. Findings were cross-referenced with survey and interview results to 
strengthen validity (Schunk, Pintrich, & Meece, 2014). 

 
3.6 Ethical Considerations 

Ethical standards were strictly followed: 

a. Participants were informed of the study’s purpose. 
b. Participation was voluntary, with the right to withdraw at any time. 
c. Anonymity and confidentiality were guaranteed. 
d. No personal identifiers were collected. 
e. Data were used only for academic purposes and securely stored. 

Following these practices ensured respect for participants and compliance 
with ethical research standards (Ryan & Deci, 2000). 

3.7 Summary 

This chapter presented the methodological framework, including design, 
participants, instruments, data collection, analysis, and ethical considerations. By 
combining surveys, interviews, and observations, the study achieved methodological 
triangulation, which provided both breadth and depth of data. This approach was 
essential for exploring the complexity of student motivation, as emphasized by Self-
Determination Theory (Deci & Ryan, 1985; Niemiec & Ryan, 2009). 

4. RESULTS 

This section presents the main findings of the study based on the collected 
data. The results are organized into descriptive statistics, survey responses, and 
observed trends. Tables and figures are provided to illustrate the data clearly. 

4.1 Survey Findings 

A total of 120 participants (60 male, 60 female) took part in the survey. The 
responses revealed patterns in student motivation, engagement, and preferred 
learning methods. 

  



APSPBI International Conference and Annual Business Meeting 2025 Bali, Indonesia 
September 26th-27th, 2025  

 

ICON-ABM 2025 | 6  
 

Table 1. Summary of Students’ Responses to Motivation Factors 

Motivation Factor High (%) Moderate (%) Low (%) 

Intrinsic motivation (interest, enjoyment) 68% 22% 10% 

Extrinsic motivation (grades, rewards) 55% 30% 15% 

Teacher support and feedback 72% 18% 10% 

Peer collaboration and group work 60% 28% 12% 

“1-TABLET” 

4.2 Observed Engagement in Class 

Classroom observations indicated that students showed higher engagement 
when activities included interactive tasks such as group discussions and role plays. 
Passive activities like reading silently produced lower engagement. 

Figure 1. Student Engagement in Different Classroom Activities 

 

”1-FIGURE” 

Figure 1 illustrates the level of student engagement in different classroom 
activities. The results show that interactive tasks, such as group work (75%) and role 
play (70%), generated the highest levels of student engagement. In contrast, more 
traditional methods, such as teacher-led lectures (50%) and silent reading (35%), 
produced lower levels of engagement. These findings indicate a clear difference in 
participation depending on the type of classroom activity. 

4.3 Performance Outcomes 

The comparison between pre-test and post-test results demonstrated an improvement in 
students’ performance after the implementation of interactive teaching methods. 
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Table 2. Comparison of Pre-test and Post-test Scores 

Test Type Average Score (%) Standard Deviation 

Pre-test 58% 7.4 

Post-test 74% 6.1 

“2-TABLET” 

5. DISCUSSION 

The results of this study demonstrate that students showed greater 
engagement in interactive classroom tasks, such as group work and role play, 
compared to more traditional methods like lectures and silent reading. These findings 
are consistent with Reeve (2012), who emphasized that engagement is strongly 
influenced by teaching strategies that support autonomy and active participation. 
When students are given the opportunity to collaborate and interact, they feel more 
connected to the learning process. 

From the perspective of Self-Determination Theory (SDT), the higher 
engagement in interactive activities can be explained by the fulfillment of the three 
psychological needs identified by Deci and Ryan (1985; Ryan & Deci, 2000): 
autonomy, competence, and relatedness. Group work and role play allow students to 
make choices (autonomy), practice and demonstrate their skills (competence), and 
connect with peers (relatedness). This aligns with Niemiec and Ryan (2009), who 
argued that classrooms supporting these needs foster more intrinsic motivation and 
deeper engagement. 

In addition, the findings echo the work of Schunk, Pintrich, and Meece (2014) 
and Wentzel and Brophy (2014), who emphasized that students are more motivated 
when learning activities are meaningful and socially connected. Traditional methods, 
while useful for knowledge delivery, appear to limit opportunities for interaction, 
which may explain the lower levels of engagement in this study. 

The implications of these findings are significant for educators. Teachers 
should consider incorporating more collaborative and student-centered approaches 
into their teaching, as these not only promote motivation but also improve social 
development and classroom dynamics. As Hidi and Harackiewicz (2000) noted, 
finding ways to motivate students who are less academically inclined is one of the 
critical challenges of modern education. Interactive teaching strategies may provide 
one practical solution. 

However, this study is not without limitations. The sample size was limited to a 
single group of students, which may restrict the generalizability of the findings. 
Additionally, the study measured engagement only through observable participation 
rates and not through more nuanced measures such as student self-reports or long-
term academic outcomes. Future research should therefore consider larger and more 
diverse samples, as well as mixed-method approaches that combine quantitative 
and qualitative data for a deeper understanding. 

Overall, the findings provide further evidence that student engagement is 
maximized when teaching practices support intrinsic motivation and psychological 
needs, as suggested by SDT. Future studies can build on this work by exploring how 
different cultural or institutional contexts influence the effectiveness of these 
strategies. 
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6. CONCLUSION 

This study examined the impact of different teaching strategies on student 
engagement. The findings revealed that interactive approaches, such as group work 
and role play, were more effective in fostering engagement compared to traditional 
lecture-based methods. These results confirm the importance of designing learning 
environments that meet students’ psychological needs for autonomy, competence, 
and relatedness, as described in Self-Determination Theory (Deci & Ryan, 1985; Ryan 
& Deci, 2000). 

In line with previous research (Reeve, 2012; Niemiec & Ryan, 2009; Schunk, 
Pintrich, & Meece, 2014; Wentzel & Brophy, 2014), this study highlights that student 
motivation and engagement are strengthened when learning activities are interactive, 
meaningful, and socially connected. The results suggest that educators should 
prioritize student-centered teaching strategies that actively involve learners in the 
process. 

While the study was limited to a small sample, it provides valuable insights into 
classroom engagement. Future research should explore larger and more diverse 
groups of learners, using both quantitative and qualitative methods, to deepen our 
understanding of how different teaching strategies influence engagement. 
 
7. APPENDIX: Research Instruments, Sample Data, and Observation 
Results 

7.1 Survey Questionnaire 

Instructions: Rate each statement from 1 (Not at all true for me) to 7 (Very true for 
me). 
Intrinsic Motivation 

1. I enjoy learning new things even if no one rewards me for it. 
2. I study because I find the subjects interesting. 

Extrinsic Motivation 
1. I study to get good grades. 
2. I work hard because teachers expect it. 

Amotivation 
1. I do not see the point of studying. 
2. I feel disconnected from the learning process. 

Total survey items: 30 
 
7.2 Sample Survey Data Table 

 
Table 3: Average Motivation Scores by Type 

 

Motivation Type Mean Score Standard Deviation Interpretation 
Intrinsic Motivation 5.8 0.9 High enjoyment of learning 
Extrinsic Motivation 5.2 1.1 Moderate external influence 
Amotivation 2.3 0.8 Low lack of motivation 

“3-TABLET” 
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Explanation: 
The table shows that students are highly intrinsically motivated, moderately 

influenced by external rewards, and have low amotivation. This confirms the 
importance of autonomy, competence, and relatedness in classrooms (Ryan & Deci, 
2000; Reeve, 2012). 
 
7.3 Semi-Structured Interview Guide 

Purpose: Explore students’ experiences of autonomy, competence, and relatedness. 
Sample Questions: 
Autonomy 

• How much choice do you have in your learning? 
• Can you describe a time when you felt in control of your learning? 

Competence 
• How confident are you in completing academic tasks? 
• What challenges motivate you to improve? 

Relatedness 
• How supported do you feel by teachers and classmates? 
• Can you share a collaborative experience that helped you learn? 

 
Sample Thematic Findings:4-TABLET 
 
Theme Student Quote Example Interpretation 

Autonomy “I choose my projects based on 
interest.” 

Students value choice and self-
direction 

Competence “I feel confident when I succeed in 
tasks.” Confidence increases motivation 

Relatedness “Group work makes me feel 
supported.” Peer and teacher support matter 

 
“4-TABLET” 

7.4 Classroom Observation Checklist 

Purpose: Record motivational practices in real-time. 
Autonomy-Supportive Behaviors Observed: 

• Teacher offered choice of assignments 
• Positive, constructive feedback given 
• Students actively participated 

Controlling Behaviors Observed: 
• Teacher strictly dictated all activities 
• Limited student input 

 
Figure 2: Classroom Observation Results – Autonomy Support vs. Control 
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”2-FIGURE” 

Explanation: 
Most classrooms (80%) showed autonomy-supportive behaviors, confirming survey 
and interview results. Minimal controlling behaviors (20%) were observed. 
 
7.5 Explanation of Instruments and Use 

1. Survey: Quantifies motivation; allows comparison between groups and 
validation of trends. 

2. Interviews: Captures personal experiences and perceptions. 
3. Observations: Confirms survey and interview data; identifies teacher 

behaviors affecting motivation. 
Purpose of Appendix: 

Including questionnaires, sample responses, tables, and observations ensures 
transparency and replication possibilities. The appendix demonstrates the direct link 
between SDT theory and practical classroom observation (Deci & Ryan, 1985; Reeve, 
2012; Schunk, Pintrich, & Meece, 2014). 
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